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1.
Mearns Academy – Vision, Values, Aims
Vision

We aspire to be a school community acknowledged as a centre of excellence for learning, teaching, and the care and welfare of all who work here.

Values
In carrying out our work we exhibit the values of:


-
Fairness


-
Honesty


-
Respect for all


-
Working together


-
Communication

Aims

To support the school’s vision our aims are:

· Learning: To ensure that each pupil is encouraged to respect learning and is provided with a relevant, challenging and motivational experience

· Teaching: To ensure that all teaching is of the highest possible quality and that staff are provided with a supportive and rewarding working environment

· Caring: To ensure the development in school of a positive and caring ethos in which all members of the school community are valued and supported as individuals

· Partnership: To ensure opportunities are created for parents and others in the wider community to be involved in the life of the school and its programme for improvement

· Improvement: To ensure that thorough and ongoing evaluation leads to improvements in the quality of service we provide

· Achievement: To ensure that all members of the school community are encouraged to achieve all they can and that such achievements are recognised and valued

2.
Purpose of this Policy

As cited in the school vision statement, this school aspires to be a centre of excellence.

Additionally, one of the school aims is:

“To ensure that thorough and ongoing evaluation leads to improvements in the quality of service we provide”.

It is therefore a clear professional expectation that we show commitment to being a learning community in which everybody seeks to improve what they do.

This policy is designed to assist this aspiration becoming a reality and to support staff ensuring their efforts have impact on learners’ experiences.

3.
Key Processes

This section confirms some of the key processes that will occur and lead to improvement in the quality of our service.

The existence of a Quality Improvement Committee and the retention of quality improvement having a significant profile in our improvement-planning process will help us to review and update such processes.

These processes focus on how to support improvements in the most important aspects of our work, i.e. learning and meeting learners’ needs.

In summary, the processes can be summarised as below:

	
	
	
	
	

	Analysis of People’s Views (learners, parents, colleagues, partners, HMIe, QIO)

	(
	Self-Evaluation to improve outcomes for learners

	(
	Analysis of Data

	
	
	(

	
	

	
	
	Observation


	
	


Details of these processes are shown below and are also confirmed in Appendix A – Annual QI Calendar.

a)
Self-Evaluation – General Expectations
All teachers will pursue ongoing self-evaluation of their effectiveness in providing quality learning experiences and meeting learners’ needs (see Appendix C).

All departments/Faculties will pursue ongoing self-evaluation of their effectiveness in five key areas (see Appendix C).

Emerging from these practices it is essential that dialogue and subsequently improvement in practice occurs.  This is supported via:

· Department Meetings agendas focusing on self-evaluation
· Discussions between Principal Teachers and departmental colleagues on issues emerging from self-evaluation practices

· Additionally at whole-school level, five core quality indicators will be considered in an ongoing style (see Appendix C).  The emerging profile will in turn inform wider Standards and Quality processes and be a key stimulus for improvement planning.

b)
Observation

The following aspects are examples of best practice and should be pursued:

· Observation of class teacher by Principal Teacher (at least once per session)

· Observation of class teacher/Principal Teacher by SMT link (at least once per session)

· Peer observation – informally arranged.  Strongly recommended.

· Triangular observation – locally arranged by three (or more) teachers who share similar focus points.  Potentially this could see cross-sector liaison.
· Engagement in wider reflective opportunities, e.g. Tapestry Group

· Shadowing – of a pupil’s day or of a peer teacher’s day

· Learning Visits – non-judgemental lesson observations.  Colleagues observing lessons merely report back facts of observation.  Teachers themselves evaluate and respond.

· Head Teacher Visits – Head Teacher to spend one day in each faculty/department each session

For observation to be a positive experience that leads to impact on delivery a range of key protocols need to be established:

Preparation
For any formal observation to be effective the following need to be established:

· The observation focus

· The logistical details

· The duration of the visit

· The method of feedback

Feedback
To ensure impact of the exercise, dialogue is essential.  Agreement is needed with regard to:

· When, where and how will feedback take place?

· Who gets copies of any feedback documentation?

· How will any follow-up regarding development points be organised (e.g. update of self-evaluation template, CPD requests)?

Throughout the process of observation it is essential to have:

· An atmosphere of trust

· Clear communication

· Supportive dialogue.
With regard to this, good practice includes the following approach:
When giving feedback - 
firstly ASK (how it went from teachers’ perspective) 






then DESCRIBE (indicate evidence seen)






ASK (what next steps might be taken)

See Appendix E for details of protocols.
c)
The Views of Other People

A key aspect of any policy to improve the quality of service is seeking the views of others.  This will include:
Learners’ Views
· Engage via class questionnaires, discussion, analysis of learning logs, graffiti walls

· Use of assemblies to ascertain views (including active response handsets)

· Use of Year Group questionnaires

· Head Teacher/Year Head meetings with Year Groups

· Use of Pupil Representative Council/Tutor Group Representatives to gain opinion

Parent/Carers’ Views
· Engage via annual survey to all

· Have ongoing evaluations/surveys available at all parents’ evenings, etc

· Ensure difficult to reach parents are engaged.  Use all occasions of visits to school to engage in wider discussion

Staff Views
· Annual consultation on key QI’s (i.e. scrutiny of department/faculty self-evaluation templates, analysis of information that emerges from Department Review and SQA Review meetings).  Also annual questionnaire to analyse delivery of aims/values.
· Regular listening lunches to encourage dialogue

· Ongoing open-door policy to encourage dissemination of opinion and open consultation

In all cases, steps should be taken to ensure people’s views are accommodated in the most accessible way possible (.e.g. avoiding using technical language, seeking views on keys aspects, etc).

Additionally the views and findings of outside agencies (HMIe/QIO) should be analysed and incorporated into the improvement agenda for the school.

d)
Analysis of Data
To support improvement of service the following data sources should be analysed.  Specific action points should then emerge.

· Analysis of STACS/SQA/5-14 Data

· Analysis of pupil performance against CAT Data

· Analysis of pupil performance in S5 against Standard Grade point averages

· Monitoring of performance of specific groups of vulnerable learners, e.g. LAC, ASN, Child Protection

· Ongoing scrutiny of whole-school data on:

· Attendance

· Staying-on rates

· Leavers’ destinations

· Exclusion rates

4.
Ensuring Impact: Roles and Responsibilities
There is no point in carrying out any processes unless it leads to impact in improving experiences and outcomes for learners.

To ensure such impact the following things should happen in each session.  All members of staff have a professional commitment to aim to improve the quality of service we provide.

Whole School
The Head Teacher, supported by SMT colleagues, will:

a) Ensure a prominent focus on quality improvement is integral to the life of the school

b) Ensure that quality improvement procedures impact on the experiences and outcomes for learners

c) Implement Aberdeenshire Council requirements regarding Standards and Quality reporting

d) Implement ongoing evaluation procedures to 

i) focus on key quality indicators

ii) allow for a planned broad-brush analysis of performance on other quality indicators

e) Arrange for collation of improvements as a result of self-evaluation and support the sharing of this information with colleagues
f) Arrange for other specific improvement-related events and plan these on an annual calendar.  These events will include:

i) Head Teacher/SMT learning visits to all faculties x 1 day

ii) Head Teacher/SMT learning discussions with all year groups and with Pupil Representative Council

iii) Annual meetings x2 with all departments/faculties (SQA/Review)

iv) Listening Lunches – open meetings with staff

v) Parental Open Mornings, monthly after-school informal meetings, and meetings of Parent Focus Groups as appropriate

vi) Arrange for formal feedback from new pupils on an annual basis

g) Arrange for an annual parental survey and for ongoing evaluative questionnaires to be available at all Parents’ Evenings.  Additionally ensure that improvement priorities are published to parents and that such priorities are linked to comments that emerged from previous consultation.
h) Maintain the existence of a Quality Improvement Committee

i) Arrange for a termly focus on specific areas:

i. Term 1 - Attainment

ii. Term 2 – Learners’ Experiences

iii. Term 3 – Meeting Learning Needs

iv. Term 4 – Improvement Through Self-Evaluation

j) As above – ensure implementation of observation procedures

In Faculties/Departments
The Principal Teacher, supported by departmental colleagues and SMT, will:

a) Ensure quality improvement is at the core of all ongoing practice

b) Ensure quality improvement features significantly on DM agendas

c) Engage with colleagues to pursue regular updating of departmental self-evaluation template (at least termly, generally determined by events/reviews, etc)

d) Prepare for, attend and respond as appropriate to annual SQA and Department Review meetings.  Action plans to support improvement should emerge from these meetings and be recorded in department/faculty QI record.

e) Engage in observation procedures as indicated and respond supportively to emerging identified staff development/CPD needs of departmental colleagues

f) Arrange for appropriate mechanisms to engage learners in provision of feedback regarding aspects of quality in the department

In Classrooms
Classroom teachers, supported by Principal Teachers and SMT, will:

a) Engage with all appropriate classroom observation procedures

b) Engage with learners to gain evaluative feedback of their classroom experience

c) Evaluate own practice in ongoing way and update regularly their individual self-evaluation template.  This should include setting of appropriate development targets, with particular regard to delivery of AiFL agenda.

d) Seek opportunities via CPD to extend their capacity

e) Engage with colleagues to discuss/ascertain aspects of good practice and steps to support improvement

Non-Teaching Staff
All non-teaching staff will be invited to contribute to the improvement processes in the school.

This will be pursued by the line manager on SMT (Support Services Co-ordinator) and also be engagement in the annual Quality Improvement cycle (e.g. including non-teaching staff in analysis of levels of quality against quality indicators.

Quality Improvement Committee
This Committee will:

a) Ensure the strategies referred to in this policy are implemented

b) Analyse and collate the effects of such strategies on improving quality in the school (e.g. in the event of any survey/questionnaires indicating high percentage of concerns/disagreement, SMT will be informed)
c) Review this policy in the light of the above.  Assistance in this will be gained through application of relevant HMIe Quality Indicators (e.g. 5.9 Improvement through Self-Evaluation)
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APPENDIX B

SOURCES OF SUPPORT/HMIe REFERENCES

1.
A Quality Improvement Committee exists in the school.

Current membership is:
Ranjit Fernandez






Stuart Fleming






David Hope






Ian Parkin


They may be consulted about any aspect of this policy.

2.
HMIe References

All the following can be accessed via the HMIe website:



www.hmie.gov.uk

a)
How Good Is Our School:

· contains detail re all Quality Indicators

· indicates application of a six point scale

· confirms wider national context re self-evaluation

b) Publications
· Learning Together – a series of publications on both general teaching/ learning issues and improvement in specific subjects

· Improving Our Curriculum through Self-Evaluation (a very focussed document)

· Improving Outcomes For Learners through Self-Evaluation (as above)

· Various subject portraits

c) Journey to Excellence Zone (website)

· This web-based resource is an excellent tool to support improvement.
· This is best applied via Part 5 where a menu system directs towards:

· Learning and Teaching

· Vision and Leadership

· Partnership

· People

· Culture and Ethos

· Each of these excellent resources to support improvement can be found as:

· Improvement guides

· Professional development packs

· Videos

d) QI 5.9 – Improvement through Self-Evaluation
The descriptor for this Quality Indicator follows:

	THEMES

· Commitment to self-evaluation

· Management of self-evaluation

· School improvement


	KEY FEATURES:

This indicator relates to the school’s arrangements for improvement through self-evaluation and its commitment to this.  It highlights the importance of gathering and responding to the views of all partners and stakeholders and involving them.  It focuses on the extent to which a school knows itself well and improves the successes and achievements of learners, and the school community more widely.




Level 5 Illustration

· As individuals and with colleagues, we evaluate our own classwork as reflective practitioners and make improvements.  We work as a school community and with partner agencies to evaluate provision in order to secure continuous improvement, including major change where this is needed.  We have very effective systems to gather the views of staff, parents, learners, partners and others about the quality of our work.  We work in active partnership with other services for children to secure improvement.  Our vision, values and aims are used as the basis for reviewing our work.
· Our self-evaluation focuses on key aspects of learners’ successes and achievements.  It draws on a wide range of advice and evidence and is rigorous, systematic and transparent.  All our teams reflect on current practice and evaluate any new initiatives, ideas and changes we have introduced.  Where appropriate, we use accreditation schemes as a sound basis for improvement.  We clearly identify strengths and areas for improvement.  We share good practice.

· Our school community takes a joined-up approach to improvement across all that it does.  We are committed to acting on the results of self-evaluation and can show clear evidence of improvement based on our actions as part of our self-evaluation.  Our improvements focus particularly on continuing improvements to learning and teaching and the achievement of all learners.

Level 2 Illustration

· As individual teachers we vary in the extent to which we evaluate classwork effectively.  We regard self-evaluation largely as the responsibility of senior managers and do not sufficiently involve all staff, learners, parents or partners.  Our approaches to self-evaluation need stronger professional commitment and teamwork focused on improving the quality of our work.

· Promoted staff evaluate the work of our school and its teams but use a limited range of approaches which do not focus sufficiently on our learners; successes and achievements to evaluation effectiveness systematically.  We are sometimes vague or form views about our strengths and areas for improvement which lack rigour.  We are unable to demonstrate the impact initiatives are having on learners.

· Self-evaluation has little impact on improving learning and teaching and achievements for all learners.  Our evidence about these aspects does not always provide key management information and is not used well to evaluate progress and plan improvement.  We do not evaluate progress towards meeting targets in the improvement plan systematically.  We use the results of self-evaluation to report on standards and quality but the evidence base is insecure.
3.
Text/DM Resources
An excellent pocketbook: ‘Lesson Observation’ is available as a text or via a CD (available ex QI Committee).

APPENDIX C
MEARNS ACADEMY TEMPLATES/PRO-FORMAS

The following documents are attached below:

· Templates to support self-evaluation – 

· Whole School

· Department/Faculty

· Class Teacher

· Response to evaluation pro-forma

· PT/Department QI Record Sheets

· Annual Parental Questionnaire

· Classroom Observation Report

· Audit of wider Quality Indicators

APPENDIX D
STRATEGIES TO SUPPORT SELF-EVALUATION

As per policy, a range of contexts should be visited:

· Data analysis

· People’s views

· Observation

· Self-evaluation

Within these a broad range of strategies as indicated below can be employed.  In all evaluations, learners’ views should be included.

Quantitative Data
There is a range of quantitative data which you can use to help you reach an evaluation.  This list is neither prescriptive nor exhaustive:

· Examination results

· STACS analysis

· 5-14 levels of attainment

· Value-added measures of performance

· Pupils’ progress from prior levels of attainment

· Pupils’ progress in meeting targets

· Overall progress towards set targets

· Data collected nationally or locally

· Analysis of other key performance data, such as: finance, pupil attendance, pupil exclusion rates, progression rates and leavers’ destinations

People’s Views
You can ask people what they think.  This list provides some suggestions for you:

· Seeking feedback from learners before, during and after delivery of courses

· Individual interviews with members of staff
· Individual interviews with parents

· Group discussions with learners
· Discussions with members of the pupil forum

· Focus groups

· Working parties

· Questionnaires and surveys to gauge satisfaction and to elicit suggestions for improving effectiveness

· Written responses and detailed comments

· Team meetings at all levels

Direct Observation
You can engage in direct observation of learning and teaching.  For example:

· Shadow individual pupils

· Follow a class

· Observe lessons

· Video record your own teaching

· Exchange classes

· Observe each other in pairs

· Work alongside other teachers

You can engage in direct observation of a range of documents.  For example:

· Pupils’ work

· Reports to parents

· Profiling of pupils’ responses to tasks

· Diaries or records of work

· Programmes of study or schemes of work

· Teachers’ plans

· Progress reports on the development plan

· Course materials across the ability range

· Policies and guidelines

· Minutes of meetings

APPENDIX E

LESSON OBSERVATION PROTOCOLS

· Teacher and observer will agree the class and lesson to be observed at least one calendar week in advance of the visit

· Any specific focus for the visit will be highlighted at this stage

· The visit will be supportive and non-intrusive

· The observer’s approach will be a team teaching approach rather than observing with a checklist and clipboard

· The general aim of the visit will be to identify good practice, areas of strength and areas for development

· The observer will provide the teacher with brief initial verbal feedback at the end of the lesson observed

· A follow-up meeting will be arranged between the observer and the teacher, within one calendar week, at which the points for discussion (good practice, areas of strength and development needs) will be discussed in full and agreed

· The nature of the fuller discussion should be supportive of the teacher reflecting on the lesson themselves and taking responsibility for identifying steps to lead to improvement: ASK/DESCRIBE/ASK
· The observer will provide the Teacher with a copy of the Lesson Observation Report which will be signed by both parties.  A copy will also be placed in the Teacher’s Personal Report file.

· Areas for Development which indicate CPD needs should be drawn to the attention of the Staff Development/CPD Co-ordinator (G Cowie, Depute Head).  A copy of the Observation Record, with the Development/CPD need clearly highlighted, should be passed to him by the observer.
