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MEARNS ACADEMY

WHOLE SCHOOL

Self Evaluation and Improvement Plan

How good are we now?

How do we know?

How good can we be?

VISION, VALUES AND AIMS

Vision

We aspire to be a school community acknowledged as a centre of excellence for learning, teaching, and the care and welfare of all who work here.

Values
In carrying out our work we exhibit the values of:


-
Fairness


-
Honesty


-
Respect for all


-
Working together


-
Communication

Aims

To support the school’s vision our aims are:

· Learning: To ensure that each pupil is encouraged to respect learning and is provided with a relevant, challenging and motivational experience

· Teaching: To ensure that all teaching is of the highest possible quality and that staff are provided with a supportive and rewarding working environment

· Caring: To ensure the development in school of a positive and caring ethos in which all members of the school community are valued and supported as individuals

· Partnership: To ensure opportunities are created for parents and others in the wider community to be involved in the life of the school and its programme for improvement

· Improvement: To ensure that thorough and ongoing evaluation leads to improvements in the quality of service we provide

· Achievement: To ensure that all members of the school community are encouraged to achieve all they can and that such achievements are recognised and valued

The Six-Point Scale

LEVEL

	Level 6


	Excellent
	Outstanding or sector leading

	Level 5


	Very good
	Major strengths

	Level 4


	Good
	Important strengths with areas for improvement



	Level 3


	Satisfactory
	Strengths just outweigh weaknesses

	Level 2


	Weak
	Important weaknesses

	Level 1


	Unsatisfactory
	Major weaknesses



Last Updated: Sept 2011 
Current Quality level: (6-1) 4 (Good)
	Comment:  Overall levels of attainment are in line with or above national averages.  There does however remain inconsistencies across departments and against comparator schools levels are variable.

In S4 and S5 significant improvements were seen against certain measures in 2010. At the same time aspects of cumulative performance in S6 declined – this partly linked to a lower staying on rate. In general high ability learners attain strongly – those of lower / average ability do so less consistently. Vulnerable groups ( e.g. LAC ) are performing well overall. In 2011 S4 measures declined slightly, S5 saw a mixed picture and S6 improved across all measures.
Wider aspects of learners’ achievements are very good and supported by a rich range of opportunities.  Recognition of achievement is a strength.  Opportunities for all learners are being provided in terms of out of lesson activities.

Improvement planning has been refined to focus more specifically on ensuring impact for learners.  The sharing of good practice in the school is developing and assists in ensuring improvement.  Commitment to self-evaluation is seen in many contexts.




	Theme 1.


	Standards of Attainment

	We have raised attainment over time.  The attainment of individuals and groups compare well with similar schools and with national levels.



	Evidence:
	· The three year trends indicate a largely static picture.  New challenges are however appearing in terms of ensuring appropriate challenge in S1/ S2 and addressing issue of boys’ performance in S4 and S5/S6.

· SQA data shows that in respect of all candidates all national deciles are either positive or very positive with regard to attainment by the end of S4.

· In 2011 S6 levels of attainment improved but S5 measures were more variable.
· Within the overall statistics there are many examples of excellent levels of attainment: Music, Craft & Design, Graphic Communication, Physics, History at Standard Grade, Art & Design at Int1/2 and Modern Studies, Music, Art, Psychology and Information Systems at Higher and Physics at Advanced Higher.

· Intervention to reduce senior pupils dropping subjects and using study time better has assisted in improving S6 engagement.

· The early presentation of candidates in English and Maths has been a success in S3, S4 and S5 contexts, i.e. greater numbers taking Higher English/Maths.  This has also impacted on S4 and S5 in other areas e.g. Science. 
· 5 -14 data regarding maths shows improvement but the context of Standard Grade courses in S2 makes accuracy in 5-14 terms difficult.
· Further engagement with staff via sharing of good practice ex SQA analysis meetings has taken place (Dec 2010). This will be repeated.

· A range of extra revision sessions for S4 – S6 take place and staff engagement in this is supported financially.

· Strategic support in place for development of Literacy, Numeracy and Health and Well-being (from Aug 2011).

· CAT data and GPA applied to assist early identification of under-achievement and to indicate appropriate targets for learners.

· A tracking and monitoring system based on SEEMIS data has been introduced (Nov 2010). Further development of this is needed.
· A revised Homework Policy has been introduced (Nov 2010)

· Curriculum review of English and Maths (S4-S6) has taken place to support further improvement in attainment.  (June 2010)

· S5/6 assessment arrangements have been amended to address aspects of under achievement (August 2010)




	Theme 2.


	Overall quality of Learners’ Achievement.

	We support and recognise the wider quality of learner’s achievement.



	Evidence


	· Analysis of opportunities for pupils to achieve in a range of contexts shows significant breadth across year groups and gender (via scrutiny of Daily News).

· The end of session review of pupil achievement confirmed a wide range of individual learners that benefitted from such experiences (Prize Giving Review Booklet).

· The range of learners engaged in the Duke of Edinburgh Award Scheme has widened following 360° group involvement.  Additionally the setting up of Adventure Service Challenge in S1 has helped in ensuring progression following transition from P7.
· Pupil achievement is encouraged and celebrated via a range of systems: Praise Slips, colours awards, termly certificates, merit certificates, display boards, foyer display, press coverage, etc.

· Analysis of issue of Praise Slips indicates the full range of learners receiving such recognition.  The move to the Praise Slip citing the four capacities has been helpful in confirming aspects of A Curriculum for Excellence.

· New boards in hall to recognise achievement viz. House Champions /  Head Prefects, also updated Colours Board (May 2011).

· The school newsletter, website and local newspaper inserpts regularly feature pupil achievement.

· Significant achievement in recent sessions was gained via learner engagement in:

· Winning the Oil and Gas challenge

· Participating in the Rov challenge

· Winning the GO4Set competition

· Green Flag Award

· Wide range of Eco Club Activities (etc.)

· 360( Coffee morning

· Customer Service Excellence Award

· S3 Drama Event at Dundee Rep

· Stargazing / Hairspray – school show engagement

· S1 John Muir Trust Award – all pupils

· S1 Food and Drink Challenge

This continued in 2010-11 session with recognition of a senior pupil as a Quality Young Scot and recognition of the pupils role in the Fordoun underpass community project.


	Theme 3.


	Impact of Improvement Planning

	We pursue improvements that have a measurable impact on learners and their achievements.



	Evidence


	· All teachers now pursue improvement planning directly focussed on learners’ experiences and meeting learners’ needs (template in use via GLOW).  This has provoked significant dialogue re classroom practice.

· All departments/faculties have pursued a similarly focussed procedure.  Additionally, department meetings have seen agendas move forward on sharing good practice, effective learning and teaching and engaging learners (template in use via GLOW).  Such practice has improved experiences and outcomes for learners (evidence ex learning visits and classroom observations).

· SQA and Department Review meetings systematically bring attention to ensuring impact on levels of performance. Principal Teachers now share aspects of good practice emerging from this process.

· At whole school level refinements in practice mirror the above and represent a more ongoing approach to improvement planning than previously calendar-located events.

· A Quality Improvement Committee has been set up and leads dissemination of good practice.  A revised QI policy and department checklist have also been implemented.

· Strategies are now in place to systematically analyse impact of evaluation exercises carried out (e.g. Learning Survey, Leadership Survey May 2010).

· Further training for PT’s and SMT in STACS analysis was carried out (Sept 2011)

· 97% of leavers move to positive destinations.

· Monitoring system implemented to support vulnerable group (LAC, ASN, CP).


	Next Steps to Support Improvement / Maintain Quality



	Action


	When
	Who
	CPD/ Resource Needs


	Expected strategy to evaluate impact on learning and achievement.

	· Sharing of good practice (SQA Review, PT Meetings, Staff Meetings


	Ongoing

All future sessions


	All Staff


	Part of all meetings


	Monitoring to ensure consistent application



	· Address concerns re S5/S6 study ethic
	Ongoing
	All staff
	n/a
	Increased commitment by S6 confirmed by SQA data.



	· Extend target-setting/ tracking and monitoring 


	Revised procedures in place for all year groups by May 2012 
	All departments


	Staff Meeting

SMT time


	Analysis of SQA data to gauge impact



	· Evaluate impact of revised homework policy


	By Oct 2011 
	ELT Group

All Staff
	Meeting time

£
	Analysis of homework jotters

Inclusion in next learners’ survey



	· Improve performance of boys in SQA exams
	By Aug 2012
	All departments
	Time via STACS meetings 

Staff meetings

Extend use of iPod trial
	Analysis of SQA results

	· Trial mentoring pupils to support pupil attainment
	By Aug

2012
	All staff – led by G.Cowie & N. Paterson
	SMT lead

Time for staff training


	Use of SQA data and tracking and monitoring system



Last Updated:  Sept 2011 
Current Quality level: (6-1)  5 (Very Good)
	Comment:  The overall picture is very good.  The classroom experience for nearly all learners is a positive one with them significantly engaged and responsible for aspects of their learning.  Further measures to develop consistent awareness by learners of strengths and targets are to be pursued.



	Theme 1.


	Motivation of Learners

	Our pupils are motivated, contribute strongly and show commitment to learning.



	Evidence:
	· Visits to classrooms, records of observations, and feedback from staff confirm that levels of motivation and positive behaviour in class are generally very high.

· Levels of attendance are above national averages.  Significant action taken (April 2010) to address issues of concern re some learners attendance. Short-life working group established to respond to concerns.

· The revised ELT policy, the work of the ELT Committee, the work of the Tapestry Group, the work of the Behaviour Committee all contribute towards this aspect.

· Overall pupil use of GLOW is patchy at present but is increasing.  GLOW is also used to support learners when absent from school.

· Engagement with GLOW by specific groups of learners has been effective (Computing, History).  Evidence of use from home (including snow closure days) is very positive (Feb 2011).

· Learners contribute strongly to the life of the school (e.g. Vision, Values, Aims (Dec 2008), review of Behaviour Policy (March 2009) and surveys on learning (May 2010), Curriculum (Nov 2010) and P7-S1 Transition.
· Analysis of issue of Praise and Concern Slips shows a clear positive balance (e.g. 2010-2011: Praise - 4055, Concern – 1496)


	Theme 2.


	Awareness of Progress, Strengths and Targets

	Our pupils receive quality feedback which has impact on their learning.



	Evidence


	· Classroom observations confirm that in most lessons learners receive appropriate, formative feedback that impacts on learning.  Consistency across all lessons/ departments remains a target here.

· Evidence from survey of learners confirms this (May 2010).  Evidence from parental survey (May 2011) also is positive.

· Learners receive high quality information and targets via the writing of annual reports.  Feedback from learners confirms this (May 2010).

· Mechanisms such as Concern Letters, Guidance interviews, Concern Slips all alert learners (and parents) to aspects of under-performance and failure to meet targets.

· Reflective lesson established in S1 allows for focus on individual learners strengths and targets. This is being extended into S2 (2011-12).



	Theme 3.


	Active Involvement in Learning

	Our pupils take responsibility for aspects of their learning.  They are given opportunities to be actively involved in lessons.



	Evidence


	· A revised ELT policy confirms the importance of pupils taking responsibility for aspects of their learning.  Feedback from survey of learners supports this but shows inconsistencies.

· A reviewed classroom observation pro-forma supports this also and an analysis of classroom visits shows this aspect is well-embedded.

· A wider sense of learners being given responsibilities is supported in their wider experiences, e.g. form tutor representation, PRC representation, House Captains, prefects/monitors, Eco Club, Comenius, Young Enterprise, ROV Group, etc. Further focus of learners is being directed to curriculum and learning and teaching issues (e.g. curriculum survey Dec 2010, options process, learning survey May 2010).

· There is a well-established, high profile prefects system.

· The Tapestry Group and the Effective Learning and Teaching Committee continues to promote aspects of good practice across the school.

· Learners are involved in planning and improving learning through the role of the Pupil Representative Council and through their involvement in surveys on learning and the revision of the homework policy. Tutor groups also have representatives.

· Learners are actively involved in a very wide range of opportunities outside the classroom.  Learning is supported in this way.  (Daily News ongoing)

· Young people from the school have played a significant role in the Mearns Area Partnership and several have gained Young Leader awards.  

· In the senior school leadership awards are being pursued in Health & Well-being, Moderns Languages and PE.

· In Service Day (Nov 2010) focussed on Assessment and Learning and used HMIe materials ex Journey To Excellence website. This training was supported via £3000 investment in resources to enhance pupil engagement in learning (Show me boards / whiteboards etc.)




	Next Steps to Support Improvement / Maintain Quality



	Action


	When
	Who
	CPD/ Resource Needs
	Expected strategies to evaluate impact on learning and achievement.

	· ELT policy to be revisited and consistently embedded across the school


	Ongoing – all sessions


	All teaching staff


	In-Service Time – 1 day per session

All DMs and reviews


	AiFL strategies seen in all areas – highest tariff re improvement in learners’ experiences

	· ELT/Tapestry Group to be supported and liaison with Primary Schools supported


	Ongoing


	
	Twilight seminars

Joint events/ In-Service with primary colleagues


	Feedback from pupils and lesson observation to show continuity in approach to teaching and learning

	· Implementation of GLOW


	Ongoing


	All teaching staff/ IT Support staff


	Significant training time

Wireless access points

Upgraded hardware in many depts.
	Audit to indicate effective use of GLOW



	· Co-ordination of ICT development plans


	Ongoing


	All PTs, SSC and IT staff


	Application of £9,000 NGfL funding – annual.
	Classroom visits show widespread use of ICT in supporting learning

	· Extend target-setting/ tracking. 


	Revised procedures in place for all year groups by May 2012
	All departments


	Staff Meeting

SMT time


	Analysis of SQA data to gauge impact



	· Implementation of “Learning Rounds”
	By May 2012
	ELT Group

SMT lead

All staff


	November Prelim time
	Feedback and discussion from observations linked to department plans



Last Updated:  Sept 2011 
Current Quality level: (6-1)  4 (Good)
	Comment:  The curriculum is supportive of most learners’ individual needs.  In general terms the curricular transition from primary school is increasingly effective, the range of options in S3-S4 is also strong, and the choices for learners in S5 - S6 is more limited in terms of breadth of opportunity.  The development of plans to implement A Curriculum for Excellence is very clear, principled and consistent with the school vision, values and aims.  The issue of personalisation and choice within the emerging curricular delivery is a high priority. The coordinated planning of learning, teaching and assessment as one entity is improving.



	Theme 1.


	Our curriculum is based on a clear vision and specific principles

	

	Evidence:
	· The curriculum is very much based on existing local (Aberdeenshire) and national guidelines and principles.

· The cited, shared priorities for curriculum development in recent years have been: 1) ensuring effective curricular transition from primary school (e.g. investment in staffing to support liaison); and 2) widening opportunities for learners of all abilities in S5/S6 (e.g. progression routes now available for all learners in nearly all faculties/departments).

· The decision to see cohorts in S3 sitting Standard Grade English and Maths is seen as vindicated following exam success in S3 in these subjects, and improved candidate performance in S5 also.  More learners now continue study of English and Maths into S5/S6.

· A key principle of effective curriculum delivery remains the necessity to ensure consistent high quality teaching takes place.

· The provision appropriate Physical Education per week across the curriculum for all learners is largely being met (i.e. 1 hour, 50 mins). Levels of participation in PE have improved since inception of a kit-check scheme.



	
	· The existence of a staff Curriculum Committee and engagement of the Pupil Rep Council in curricular design confirms linkage to school vision and values.

· Steps are being taken to offer all learners (including S5/S6) access to Religious Education provision – this via re-designed focus on moral issues via PSE.

· Focus on learning as key principle shown via inclusion of Reflective Period in S1 and S2.

· The principle of partnership working in curriculum planning is reflected not only in liaison with primary schools but also via working with CLD (e.g. 360o project, MCMC liaison, Adventure Service Challenge, Denlethen Woods project). Similarly liaison with Angus College has seen a range of opportunities emerge for learners in S3 – S6.

· All S1 pupils pursued an interdisciplinary approach to gaining the Bronze Level John Muir Trust Award (May 2011)

· Plan confirmed for delivery of Curriculum for Excellence S3 to S6.  This to be reviewed in the light on experience and clarity re. new national qualifications. An interim arrangement will be adopted during the dual phasing in of qualifications.


	


	Theme 2.


	Our curriculum meets the needs of all learners and supports the wider implementation of A Curriculum for Excellence 



	

	Evidence:


	· Very good work has been pursued in support of implementing A Curriculum for Excellence (e.g. staff awareness of key aspects, including need to support literacy, numeracy and health and wellbeing across the curriculum)- as confirmed via the Leadership Survey (May 2010).

· A planning template for revised S1 and S2 courses has been completed and associated priorities identified by all departments/faculties. This is being extended to S3.

· The amended faculty system is seen as being able to effectively deliver A Curriculum for Excellence and has assisted in some reduction of teachers delivering to learners in S1/S2 (e.g. Health and Leisure, Social Subjects).

· To support staff in meeting needs of all learners within the curriculum, temporary supply staff have been appointed to allow developments to be pursued (June 2011).

· All faculties have contacts for supporting developments in Literacy, Numeracy and Health and Well-being.

· Revised S1 and S2 courses prepared for implementation in August 2011 are in place (June 2011).  

· Strategic decisions regarding plans for curriculum delivery in S1- S3 are emerging. The balance between fulfilling demands of a broad curriculum and allowing for personalisation and choice have exercised staff greatly.

· Audit of curriculum confirmed widespread delivery of cross-cutting themes re literacy, numeracy and health and wellbeing (June 2010)

· Flexibility of delivery confirmed via: MCMC, college links, environmental work, timetable flexibility, SCHOLAR, Telford College, YASS (June 2011).

· Weekly homework exercises set to support Literacy, Health and Well-being and Numeracy are completed by all S1 pupils and marked by teachers across all curricular areas.

· Skillszone courses delivered via Angus College have supported S5 Christmas leavers.

· Work experience arrangements have been arranged flexibly to meet learners needs.




	Theme 3.


	Our curriculum supports learners in their education in making effective transitions from Primary School and at later times



	

	Evidence


	· Transition from primary school is increasingly supported due to:

· Joint projects in RME, Social Subjects, Science

· Staff commitment to engage with primary colleagues

· Joint events organised (e.g. Health event)

· Joint In-Service Day and other collegiate events

· Dissemination and sharing of secondary experiences with primary colleagues.

· 3 day visit /  HT and PTG visits to Primary Schools

· Transfer of information on learners is improving and is shared with all staff (PIM x2).  PT’s Guidance engage with primary schools and other agencies.

· An analysis of P7 – S1 transition responses by S1 pupils showed some positive receptions of learners’ experiences and indicated the need to refine curriculum based link activities.

· While most learners are challenged appropriately in S1, evaluation of parental responses (Dec 2010) showed that some more able pupils were not.  Response to this within Maths and English via setting and curriculum review.  Modern languages too have reviewed courses to take account of prior learning.

· Transition from S2 and from S4 is generally effective and is based on an extended, engaging and inclusive approach (e.g. ‘dummy run’, parental engagement, Guidance support, flexibility, use of external providers including college links, use of distance learning).

· Transition into the workplace/place of further study is supported by careers service engagement, opportunities for work experience in S4, S5 and S6 and a wider sense of learners being encouraged to take responsibility and leadership in a range of areas of school life.

· The MCMC programme is pursued in support of particular learners (3 learners in 2010-11). Analysis of leaver destinations shows 95-8% being located in positive destinations (30 May 2010). The three learners non-positive, failed to secure employment. In December 2009 100% of leavers at that time found positive destinations.

· Prior to UCAS/College application a range of talks/taster sessions are arranged.

· The wider commitment to developing leadership abilities is supportive of senior pupils moving to a range of destinations.

· A well attended parents evening re curriculum was held May 2011. Parents from primary and secondary school were in attendance. Strong support for a specific model of delivery emerged.



	Next Steps to Support Improvement / Maintain Quality



	Action


	When
	Who
	CPD / Resource Needs
	Expected strategies to evaluate impact on learning and achievement.

	· In-Service Day/ collegiate activities with Primary Schools
	Ongoing
	All Staff
	Time as indicated
	Transition programmes analysed for consistent delivery

	· Ongoing provision of time for staff to read emerging documentation re CFE and assessment arrangements for new qualifications.
	Ongoing
	All teaching staff
	Authority In-Service
	Discussions with staff to confirm awareness, confidence and plans for delivery



	· Confirm curriculum structure S2-S6
	By Oct 2011
	All Staff
	Curriculum Committee/ PT’s
	Scrutiny of curriculum by QIO/Aberdeenshire and Network Management Group

	· Review of PSE Curriculum viz. Health and Wellbeing.  Also to ensure RME engagement in senior school
	By Dec 2011 
	PTs Guidance

PT H&L

PT RME

HT
	Time to meet
	Analysis of revised PSE programme to ensure dovetailing with wider health and wellbeing delivery

	· Extend co-ordination of literacy and numeracy support
	By June 2012
	All Staff / Curriculum Committee
	Meeting time
	Working group analysis of curriculum

	· Review delivery and structure of RME as a core subject and national qualification
	By Dec

2011
	Head Teacher

PT RME

SMT
	Time to meet and visit other schools
	SMT discussions and minutes of meetings

	· Evaluate and improve delivery of reflective period in S1 to support learners understanding of their progress. Extend delivery into S2

	By Dec 2011
	S2 pupils / nominated lead teachers, Curriculum Committee
	Meeting time
	Curriculum Committee to engage with learners to assess impact.



Last Updated: Sept 2011
Current Quality level: (6-1) 5 (Very Good)

	Comment:  Significant improvements in this area are noted over recent years.  A sense of responsibility to meet learners’ needs is more evident across all staff.  The meeting of learners’ pastoral needs is a key strength and is strongly reflected in the school’s revised vision, values and aims.  The GIRFEC agenda is a key priority.  Some issues recently identified with regard to attendance were responded to in session 2010/2011.

The target of all learners’ needs being met by all staff at all times remains in place. Improvements in assessment and reporting to support learners are to be pursued.



	Theme 1.


	Our tasks, activities and resources are matched to the needs of individual learners



	

	Evidence:
	· In classrooms there is widespread good practice with regard to individual learners’ needs being met (classroom observation).  The AiFL agenda will be further pursued.

· Detail in reports, comments at Parents’ Evenings, use of Pupil Information Meeting and ongoing dissemination of information on learners confirm focus on this area.

· SfL Auxiliaries, Behaviour Support and SfL teachers are well used in both meeting legal requirements and in ensuring flexibility of task and approach is applied.

· Significant resources are in place to support learners’ experiencing low motivation and at times challenging behaviour (e.g. Behaviour Support base, Behaviour Support staff, 360° experience and reintegration following any exclusion).  The exclusion rate has declined since 2007.

· Child Protection training is delivered annually and has included use of extensive DVD staff training materials.  Additionally 51 staff have now completed personal extended training.

· The support from and engagement with Guidance staff is a strength to learners (ex parental feedback/pupil questionnaires).

· Within CFE the needs of individual learners are largely met (ex evaluation Dec 2010), but some S1 learners need greater challenges.

· Learning logs and reflective period in S1 established and helping to promote focus on individuals learning needs and strengths.

· The re-implemented work experience programme supported individual learners in gaining from self-selected placements.
· The More Choices, More Chances (MCMC) programme is helping some learners pursue better-suited contexts for learning. Similarly the Making your Mark programme and S4/S5 Work Experience allow learners needs to be met.
· A short life working group renewed procedures to support leavers with low levels of attendance.



	Theme 2.


	We identify, share and respond to individual learners’ needs

	

	Evidence:


	· The quality of information on pupils at transition from primary school is high and is thoroughly shared (e.g. documentation, PIM June each year, PIM September each year).

· The IAF and MCMC frameworks are in place – more effective use is expected.

· The subject option choice system in S3 and S5/S6 is very flexible in aiming to meet individual learners’ needs (e.g. ‘dummy run’ selections, draft choice form, engagement with Guidance staff).

· The average of 78% attendance at parents’ evenings assists in sharing learners’ needs with their parents.

· Prefects and other senior pupils take a buddying role to support S1 and other vulnerable pupils. Additionally a staff-run support club operates at lunchtimes.

· The identification and sharing of pupil needs is assisted by newly established Year Head/PTG/PT SfL meetings.

· The reduction in the number of guidance teachers has been accommodated.  The decision to take such staff out of subject teaching commitments (March 2010) will further assist them responding to individual’s needs.

· SEEMIS used to assist with tracking and monitoring of vulnerable learners (eg LAC)

· A focus is given to the needs of LAC and is shared with all teaching staff.

· Principal Teachers of Guidance now pursue a full-time pastoral role (June 2010)

· Better information is now shared with teachers regarding new classes and individuals needs (S2-S6) (June 2010). This process needs to be further developed.

· Specific plans re particular pupils are in place and shared with staff.
· Very good monitoring and support procedures for LAC and other vulnerable groups are in place – updated August 2011.
· Early-warning letters for S1 pupils have been replaced by a more rigorous evaluation of attitude, achievement, effort, behaviour etc. (Nov 2010). This is being extended to other year groups. Additionally, linkage to parents via this mechanism has been implemented.

· The school library is a very flexible resource in meeting both learning and social needs of a wide range of young people.

· Overall the commitment by SMT (Year Heads), Guidance Staff and SFL staff to support individuals is impressive, consistent and effective. Time allocated to this is very high and seen as a priority.




	Next Steps to Support Improvement / Maintain Quality



	Action


	When
	Who
	CPD/ Resource Needs
	Expected strategies to evaluate impact on learning and achievement.

	· Extend AiFL practices – particular focus needed re assessment and reporting

	Ongoing
	All Staff
	DM/In-Service Time
	Classroom observation and learners feedback confirms identification and meeting of pupil needs



	· Revise and implement Anti-Bullying Policy


	By Dec 2011

	All staff

PRC


	Consultation time


	Logging of incidents to confirm use

Pupil feedback



	· Review S1 delivery to ensure challenge for all learners

	By Nov 2011

	All faculties / teachers

	In-Service time / DM

	Revisit to evaluation exercise used Nov 2010 to ascertain progress

Dialogue with parents


	· Extend buddying/ mentoring of learners


	By Mar 2012
	PRC

Prefects


	n/a


	Feedback from pupils cites support from older students



	· Extend tracking system to advise learners/ staff re targets, etc
	Ongoing
	DHT then all staff
	Aberdeenshire Council advice

SEEMIS advice
	Feedback ex learners and ex staff to confirm awareness of pupil needs and targets



	· Evaluate use of learning logs


	By Dec 2011
	DHT then all staff
	Curriculum Committee time
	Analysis of logs shows learners awareness





Last Updated: Sept 2011
Current Quality level: (6-1) 5 (Very Good)
	Comment:  There is much good practice in this area with a growing professional commitment evident.  A range of procedures support self-evaluation and more consistent now is the aspect of ensuring impact in the classroom ensues.  This is progressing.  The application for the Customer Service Excellence scheme and its subsequent award confirms the commitment to improvement of our service.  


	Theme 1.


	All our staff and learners are included in self-evaluation

	

	Evidence:
	· Classroom observations show that learners are increasingly involved in evaluative exercises (both of their own learning and the teaching process, e.g. PSE, RME, Social Subjects).

· All teachers complete self-evaluation exercises on an ongoing basis and these will support dialogue at DMs re improvement priorities.

· All depts/faculties have completed a revised programme of self-evaluation.  This is an ongoing reference point rather than an annual timed exercise.

· Classroom observation continues to be a key feature – SMT links will observe all teachers each session as well as PTs.  Additionally many more examples of locally-arranged peer observation/ dialogue are emerging.

· The process of self-evaluation also engages strongly with parents (e.g. annual questionnaire, feedback forms at parents’ evenings, logging of complaints, open visits to school, informal meetings available with head teacher).

· Increasingly learners are being seen as essential to any evaluative exercise (e.g. Customer Service Excellence, survey on learning, review of Behaviour Policy).

· A revised format for the Pupil Representative Council has also ensured learners’ views are heard, e.g. consultation regarding homework, learning survey. Liaison with tutor group representatives now happening (Sept 2011). Strong dialogue re new school emerging.



	Theme 2.


	Our self-evaluation practices focus on key areas affecting learners

	

	Evidence


	· Teachers’ self-evaluation focuses on Learners’ Experiences and Meeting Learners’ Needs.

· Dept/faculty self-evaluation focuses on five key areas (as above, plus Improvements in Performance, Curriculum and Improvement Through Self-Evaluation).  This is replicated at whole school level and is based on the school’s vision, values and aims.

· A Quality Improvement committee is in place and active. It reviews all evaluative exercises to support impact in the classroom.

· Dept reviews and SQA review meetings directly focus on learners’ experience and pupil attainment.

· A revised Quality Improvement Policy is in place (June 2011). This has seen a QI calendar emerge – this is based on consultation with learners, parents and staff as well as on-going analysis of various sources of data (June 2011)

· Classroom observation pro-forma focuses on key areas.

· Parental and pupil questionnaires are based on key areas as suggested by HMIe practice and Customer Service Excellence expectations. Analysis of returns from parents shows a positive perception of the school.
· The entire Customer Service Excellence context ensures focus on meeting expectations of learners and their parents.

· Analysis of staff responses (May 2010) shows sense of focus on key areas (79% strongly agree re focus on learning).




	Theme 3.


	Our self-evaluation activities have resulted in specific improvements

	

	Evidence


	· Following classroom observations and subsequent dialogue individual teachers have become more effective (ex classroom observation).

· SQA review meetings have resulted in improvements in performance in a range of departments.  Greater consistency still needed here.

· The high profile of self-evaluation as a whole has brought reflective practice into greater use throughout the school (e.g. DM agendas) and supported staff in taking leadership in improving the school, (e.g. Tapestry)

· Our engagement with the accreditation programme for Customer Service Excellence has led to specific improvements (e.g. standards of response to enquiries, timeliness of response to parents, logging of complaints).

· The development of leadership across the school is a consistent theme.  Following the impact of a previous survey a further leadership evaluation has been undertaken and feedback issued to further develop best practice (Nov 2010).

· A thorough audit of CFE provision and cross-cutting themes has directly assisted in ensuring balance in the curriculum (June 2010).

· An annual survey of how well the needs of new pupils are met has led to there being high levels of satisfaction in this area (June 2010).

· The recent Learners Survey provoked a target of 100% application of showing learning intentions in all lessons. Additionally a specific response was to resource aspects of AiFL.

· The identified need to work more closely with partners has resulted in excellent outcomes for learners via liaison with Community Learning.

· Evaluation of Parent Evening attendance showed a gap re ‘difficult to reach’ parents. Such parents are now directly targeted and relevant attendance has improved.

· Evaluation of pupil attendance led to a Short Life Working Group implementing more effective strategies to influence the attendance of some challenging learners.

· Response to HMIe inspection has provoked further focus on ensuring evaluation activities lead to improvements for learners (May 2011).




.
	Next Steps to Support Improvement / Maintain Quality



	Action


	When
	Who
	CPD/ Resource Needs
	Expected strategies to evaluate impact on learning and achievement.

	· Customer Service Excellence – accreditation to be maintained
	Ongoing
	All staff/ QI Committee
	Committee time
	Engagement in scheme will necessitate ongoing feedback re pupil/ parent satisfaction



	· PT use of HMIe materials re Curriculum and Learners’ Experiences


	Ongoing
	PTs – then all teaching staff
	In-Service Day Nov 20011
	Scrutiny of dept self-evaluation template to show revised practice



	· Sharing good practice to be extended/ listening lunches to be extended
	Ongoing
	All teaching staff
	Planned meetings re lunches

Lunch costs
	Scrutiny of agendas for all meetings to accommodate sharing good (classroom) practice

	· Extend classroom observation procedures and support (i.e. peer observation/ teacher transfers/ link with primary schools/ revised documentation – all as part of significantly edited Improvement Policy
	Ongoing
	QI Committee/ HT – then all teaching staff
	Meeting time

Supply costs to facilitate procedures
	Records of consistent self-directed observation and associated dialogue



	· Improve and coordinate procedures for PDRS and CPD


	By Dec 2011
	DHT – all staff
	Advice ex Aberdeenshire Council
	Evidence of coordination between established CPD needs, PDRS and impact on learners

	· Improve effectiveness and focus of DM’s (to Improvement Meetings)
	By Dec 2011
	PT’s / All staff – led by HT
	PT Meeting Time
	Analysis of meeting minutes re outcomes for learners



	· The target for the school is excellence in all of the five key areas.

· The capacity to overtake this aspiration is seen as very good, this based on:

· Clearly visible, shared vision, values and aims

· Staff commitment to improvement/ staff levels of engagement with priorities

· Strong, supportive Senior Management Team

· Consistent direction of school re key priority areas

· Very positive relationships/ ethos in the school re learners and staff

· Very good relationships between parents and the school

· Positive relationships between school and the wider community

· Clear commitment to engage learners and parents in all aspects of evaluation

· Feedback gained via QIO/Leadership for Learning visits and from HMIe Inspection January 2011

· Positive relationships with partners including Community Learning, Angus College and local employers

· Constraints in overtaking targets are seen in aspects of accommodation, insufficient time to prepare for all developments and continuing relatively low levels of staffing.







Quality Indicator:  IMPROVEMENTS IN PERFORMANCE








Quality Indicator:   LEARNERS’ EXPERIENCES











Quality Indicator:   CURRICULUM











Quality Indicator:   MEETING LEARNING NEEDS











Quality Indicator:   IMPROVEMENT THROUGH SELF-EVALUATION











Conclusion:  CAPACITY FOR IMPROVEMENT
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